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INCLUSION

Text: Jack Pearpoint and Marsha Forest

The Inclusion Road thrives on diversity and
celebrates differences. It is the road which
welcomes back those we have left out, kicked out
or pushed out of systems, either through benign
neglect or systematic and institutional abuse. We
must each choose consciously which road to travel.

THE KEY EDUCATIONAL question for
the year 2000 will NOT be "What is inclu-
sion, integration, or mainstreaming?'’ The
key question will be, "What kind of schools
and communities do we want for ourselves
and our families?"’ Will we take the road
that says, "educate the best and manage the
rest,” or will we take the road towards a
peaceful and truly democratic society that
will adequately meet the needs of all its citi-
zens - rich or poor, black, white, red or yel-
low, male or female, old or young.

There is no doubt that we have the skill,
technology and knowledge to build any kind
of society and school system we want. If we
can pinpoint and bomb cities, send teams into
space, build robots and minicomputers,
surely we have the ability to serve all our
children in quality schools. The question is,
do we have the values and the political will
to make the choice that will serve the many
rather than the few.

We must decide. We must choose to travel
one of two roads. We can’t be in the middle.
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TO EXCLUSION or THE ROAD TO IN-
CLUSION. The roads lead to radically dif-
ferent outcomes. Society is at a choice point -
the road we choose has little to do with fi-
nances or law; it has everything to do with
values and leadership.

The Centre for Integrated Education and
Community has chosen the road less trav-
elled - the road of inclusive schooling and
community. This road welcomes everyone on
the journey. As we travel together, we figure
out what to do about the daily challenges pre-
sented to us. There is no blueprint or map.
This is the road of the pioneer, the innovator,
the creator. People choosing this road believe
that “rogether we are better,” and that "coop-
eration and collaboration are the keys" to
solving problems. Most positive solutions are
found not by ‘experts’, but by people them-
selves, as they get involved in their own in-
terests, in their own neighbourhoods,
churches, schools.

The Inclusion Road thrives on diversity
and celebrates differences. It is the road
which welcomes back those we have left out,
kicked out or pushed out of systems, either
through benign neglect or systematic and in-
stitutional abuse.

We must each choose consciously which
road to travel. The road to inclusion is one of
building intentional educational community in
our schools. Tt demands hard work and com-
mitment to the new ABC’s, These ABC’s are:

ACCEPTANCE
BELONGING
COMMUNITY

We know that when children feel these
ABC's, they will also learn the famous edu-
cational three R’s:

READING

(W)RITING
RELATIONSHIPS
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Solution

The secret of making this all happen is to
tumn the problem on its head and make the
problem into the solution. Those we have
seen and labelled as ‘the problems’ can be
our greatest advocates and allies. It is often
the ‘drop-outs’, the ‘strect kids’, the people
with disabilities, who have the most creative
answers. They have the most to win or lose:
and they have the most intimate knowledge
of their own problems. Given an invitation to
partner with skilled professional educators,
this new team can truly resolve problems and
change the system.

Each of Us Must Choose
Inclusion or Exclusion

Exclusion

Both roads are open. Each of us has to
make a conscious choice about the path we
travel, Leaders on the exclusion path ‘blame
the victim’ for his/her own problems. The ex-
clusion road creates new labels as old ones
die. ‘learning disability’ and ‘attention deficit
disorder” are the current labels of choice. Ex-
clusionists hold fast to the ‘medical model’
and still believe that 1.Q. tests, diagnostic as-
sessment and packaged programmes will
save the day. They buy and sell solutions,
and promote ‘things’ and ‘medications’ that
will solve all our ills. This road has architects
who build more prisons, institutions and
sanitized homes for the aged. As Dr. Norman
Bethune, the noted Canadian hero and physi-
cian once wrote so poignantly, “These men
make the wounds."”

The meaning of a policy of exclusion is re-
vealed by a ‘reliable’ senior government offi-
cial’s retort when asked “What should we do
about those who aren’t in the main stream?"
He responded partly in jest, partly in frustra-
tion: "We train the best, and shoot the rest.”
The comment was offhand but identifies the




tions of exclusion are, among others, that:

*  We are not all equal in capacity or
value.

* It is not feasible to give equal opportu-
nity.

*  We must choose and thus train an
elite who will take care of the ‘rest’.

*  “They’ will benefit through the trickle-
down theory.

Inclusion

The road to inclusion is also a choice. Peo-
ple choosing inclusion look at whole systems
and only label people by their names and
their needs. Inclusion leaders foster coopera-
tion and collaboration to solve problems
while exclusion stresses competitiveness and
individualism as the modus operandi.

Inclusive educators know through experi-
ence that they can solve virtually any student
problem by putting people together and
brainstorming on the problem. The people
who gather know the person involved inti-
mately, and they care. They are not psycholo-
gists and doctors, Rather their first label is
citizen, then neighbour, relative or friend
(some of whom may coincidentally be psy-
chologists and doctors.) Inclusion proponents

serves people and is not used to make profit
or war at the expense of human beings.

Inclusion is the opposite and works from
Opposite assumptions:

*  We are unique in value: however,
each has unique capacity.

*  All people can learn.

*  All people have contributions to make.

* 'We have a responsibility and an op-
portunity to give every person the
chance to make a contribution.

The criterion for inclusion is breathing, not
L.Q., income, colour, race, sex or language.
Critics of inclusion say:

* It’s too expensive.

*  ‘They’ can’t learn.

* ‘They’ don’t know what’s best for
‘them’.

* Jtcan’t be done.

As critics of exclusion, we say:

* It's too expensive.

“They’ can learn.

*  ‘They’ - people - know a tremendous
amount if asked.

* It can be done.

*

OUTCOMES
Exclusion Vvs. Inclusion
segregation, brokenness, elitism  vs. wholeness, harmony, integration
group homes, institutions ~ vs. real families
special schools, special classes  vs. quality schools where kids belong together
gheuwos, gangs, violence  vs. neighbours and friends
nursing homes and prisons ~ vs. community options
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DISABILITY Paradigm
isolation
rejection

medical stigmas and labels
loneliness

being unwelcome

competitiveness and individualism
blaming the victim

oppression and exploitation

The Inclusion Road is a Paradigm Movement from:

to

to

GIFTEDNESS Paradigm
community

acceptance

first names and citizenship
friendship

being welcome

cooperation and collaboration
acknowledging systems failure

full human rights and social justice

Problem or Opportunity

The Chinese character for the word crisis is
an amalgam of two pictographs - problem
and opportunity. Few would deny that educa-
tion is in crisis. This crisis presents an enor-
mous opportunity to build something new.
The issue is not to change the old, not to
“move chairs on the Titanic”, but to build a
new ship with new seating.

The OUTCOMES of the old ways are
clear. Today’s education system serves one-
third of its students well. But two thirds are
either hanging on or dropping out. For stu-
dents with disabilities, the post secondary
school graduation picture is bleak.

The state of Colorado asked parents where
their children (with disabilities) were five
years after graduation. The findings were dis-
mal and depressing. The majority of ‘gradu-
ates’ were at home watching T.V. "Whar did
we miss?" the Colorado educators asked.

"You missed my child’s social needs ... My
child has no friends ... Nobody calls ... My
son/daughter has nowhere 1o go and nobody
1o go with."

Colorado is moving to change this out-

Autumn 1993

come. In the past five years they have moved
4000 students into regular schools from seg-
regated institutional models. They are mov-
ing to a total inclusion model for ALL
students and paying special attention to all at
risk students by providing alternative choices
at the high school level and full inclusion at
the elementary grades.

Dr. Brian McNulty, State Director of
Special Education for Colorado, learned
that inclusion was not a money issue as
their transition took place in the worst eco-
nomic downturn in the state’s history.
Money had to be transformed in its flow.
The real challenge was how to use the ex-
isting budget differently.

Elsewhere in the U.S.A. and Canada, the
same challenge is being met. And experience
confirms that the barriers to ‘inclusion’ are
values, not budgets. Wherever change is oc-
curring, two factors are common. Firstly,
there is visionary leadership from senior
management. Secondly, there is a grass roots
parent or consumer movement that demands
ALL children be served by our education
system.



The Three Dragons

There are three dragons out there that pre-
vent this from happening.

The first dragon is FEAR.

It is critical to name the fears and deal
with them. All of us are afraid of the un-
known, but instead of telling the fear like it
is, we hide and blame others or say that
something is impossible to do. But now we
know that integration is possible. The data
is in. The children will do just fine if we
don’t let our adult fears get in the way of
progress.

The second dragon is CONTROL.

As professionals we have to give up con-
trol and share power with those who have
been in trouble. The first step is to invite
those who have been left out to join us at the
table. By asking the ‘problems’ to be part of
the solution, we are entering into powerful
partnerships for change. We empower both
ourselves and our new partmers. Everyone
wins in this scenario.

The third dragon is CHANGE.

Change, though inevitable, scares us all.
We fear it. We are always more comfortable
with the status quo. We must make the
change we want explicit, then face the fear,
and give up the old controls that stop us from
moving ahead.

In-service education and staff develop-
ment must deal with the three dragons be-
fore building models of curriculum.
Creative curriculum will flow when teach-
ers leap over the three dragons and know
that their jobs and futures are secure.
Teachers need to fully understand WHY
change is being made. If THEY UNDER-
STAND, most will buy into the process
with enthusiasm.

Once the three dragons are out in the open
field, we can laugh and cry together over our
fears. Then and only then, can we start to
deal with teaching all kids to read, write and
be literate citizens in today’s quickly chang-
ing and complex world,

What We Have Learned
After ten years experience, we have
learned that school children and particularly
high school students are far more accepting
than we ever thought they would be. When
Tony came to the grade eight class everyone
was terrified. Tony used a wheel chair and
didn’t speak. We all met the first Dragon -
Fear. How would he learn, fit in, be part of
anything the rest of the class was doing?

The fear dissolved as Tony wheeled in the
door and a class meeting ensued where the
students were actively encouraged to ask him
or his family any questions on their mind.
"How does he go to the bathroom?" was the
natural first question. After much laughter
more questions poured out, "How does he
communicate; does he have friends; would
he like to go to the dance next week?"

By the end of the hour, the class had Tony
in the middle of their room and were plan-
ning how to get him to the Halloween dance.
Did Tony understand the grade eight history
class? We don’t know. We also don’t know
how many of the other kids really grasp the
history lesson. However, we do know for a
fact that Tony smiled more that week than he
had in ten years. We know he received his
first phone call, and he did attend the Hal-
loween dance. To Tony, his parents and to us,
that spells success. We also know that two
potential drop-outs stayed in school because
of the presence of Tony. Weeks later they told
the assistant principal that they were "staying
in school cuz Tony needs us.” That statement
tickled the Second Dragon - Control. Who's
in charge here anyway?

L N P I L]

We were also recently in an elementary
school where twelve teachers sat in two
rows waiting for us, ‘the experts’, to tell
them what to do about Rosa, a child having
major behaviour problems at school. First,
we broke the group out of the rows and cre-
ated a circle. We explained our role was to be
facilitators and catalysts, not ‘experts.” We
said we could help them figure out HOW TO
solve the problem. We suggested that first we
needed to find out WHO Rosa was as a per-
son, and who were the important people in
her life.

Looking at Rosa’s CIRCLE OF FRIENDS,
it was immediately apparent that this litde
ten year old was devastatingly alone. Her
mother and a cat were her only companions.
No wonder she was ‘acting out.’” She was
sending a clear message. “Help me. I am
alone. I am afraid.”

Marsha Forest is the Director of Education at
the Centre for Integrated Education and
Community in Ontario, Canada.
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The classroom teacher was empowered by
this revelation. She went back to her class
and opened a discussion about Rosa with the
children. She asked for volunteers to GET
INVOLVED with Rosa. Fifteen children vol-
unteered and have stayed together over a year
forming an active Support Circle for Rosa
and her mother. Rosa has not been ‘cured or
fixed’, but her behaviour has improved dra-
matically. The road is being paved for a differ-
ent and better life for all sixteen children in the
Circle. They have all benefited from their par-
ticipation in the weekly circle meetings. No
course in ‘civics’ could teach the democratic
process, or the fragility and beauty of life, as
well as these gatherings. It may well be that
these lessons in living are more important to
the education of these students than mastering a
specific science experiment or equation.

The Myth of Special
Education

The ‘magic bullet’, the fairy dust of special
education, is simply another case of the em-
peror wearing no clothes. A medical cure
doesn’t exist for children bom with down
syndrome, autism, spina bifida or cerebral
palsy. There is no curative pill for the child
born into abject poverty, the child trapped in
the ghettos of Yellowknife or the Bronx.

Special education isn’t a cure either. In the
Winter 1990 issue of Counterpoint, publish-
ed by the National Association of State Di-
rectors of Special Education, Shirley
Thomton, Deputy Superintendent of Instruc-
tion in the California Education Agency,
doubts special education helps children when
she looks at outcome and drop-out data. Her
summary is blunt: “Regular education can
fail them a whole lot cheaper.”

In education, the CURE is hard work, team
work and intense struggle to figure out solu-
tions to today’s complex social and educa-
tional problems. The answers are going to be
found simply by people taking time to work
together. There are no ‘micro wave’ answers.
It takes time, energy and commitment.
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Giftedness vs.
‘Un-Giftedness’

We urge readers to join us on the Road to
Inclusion by shifting from the disability myth
to the giftedness paradigm. This is the heart
of the road of INCLUSION. On the Inclusion
journey, all children, and indeed all people,
are gifted - all are unique and all have treas-
ures to offer. If we fail to find the gift in a
child, that child will most likely end up re-
jected, illiterate and institutionalised - possi-
bly in a jail. If we continue to label and test,
we will see more and more gangs, violence
and despair. An Inclusive School labels all
children ‘gifted and talented’, and works to-
ward an outcome that deals with the full hu-
man potential in each of us.

The GIFTEDNESS model is exciting,
challenging and dynamic. It is the antithesis
of labels and 1.Q. scores. You can tell a “gift-

Jack Pearpoint is the Executive Director of
the Centre for Integrated Education and
Community in Ontario, Canada.

and energy. The halls are full of art, music
and kids. The principal and staff are excited.
No one is burned out and the parents and
children are INVOLVED.

The ‘Giftedness’ School is noisy, messy,
and full of books, creative art work, music
and people. Older citizens can be seen in the
halls reading to younger children. High
school students do their cooperative job
placements helping in the younger grades.
There is cross age and same age peer tutoring
and field trips-happen all the time. The prin-
cipal is hardly ever in her office.

The student population reflects the diver-
sity of the society. Hair and clothing styles
vary and some kids run around while others
zoom by in their motorized wheelchairs. A
sign language class is given at lunch so all
the student body can communicate with Mi-
chael who is hearing impaired.

The fully inclusive, quality school is still
school of the future (and in some cases it is
the school of the present.) Unfortunately, this
school is not the norm. Our hope is that by
2000, the inclusive school will be the norm
in education. and that the road to exclusion
will be an historical anomaly.

It is unethical, politically unacceptable and
repugnant to ‘write off’ marginalised people
in our society. The cost of ‘welfare mainte-
nance’ is unbearable, either socially or eco-
nomically. In short, exclusion does not work.

The critics are right if our thinking and an-
swers are limited to the solutions we already
have in place. We want to think about a new
system, one that replaces the old, not just re-
forms it. Our vision of the new system is
based on the value that ‘everyone belongs’ -
‘all welcome’.

We all have the power to listen to ‘voices’
that are seldom heard. If we choose to make the
time, to learn to listen, and to struggle with the
pain and frustration that disempowered people
feel, we will see new visions, feel new energy,
and find hope in our future. There is power in
the powerless. We can be catalysts, or en-
crusted residue. The choice is ours. a

NETWORK Vol. 3 No. 1

INCLUSION, OR THE EDUCATION OF
CHILDREN with disabilities in regular
classrooms, is becoming increasingly com-
mon. In this paper, I want to look at the
reasons why, for some children, inclusion
has been unsuccessful. The terms ‘inclu-
sion’ and ‘mainstreaming’ are sometimes
used to refer to a range of different options
for children. I use the two words inter-
changeably here to describe the situation
in which children with disabilities attend
their local schools, and are educated along-
side their peers.
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Inc usive
Education:

Text by Pam Mundell

When inclusion has been successful, the school
and the community of parents become much
more positive about mainstreaming. When it is
time to enrol the next child with special needs in
that school, he or she is generally welcomed.

The schools in the area along the Kapiti
Coast, north of Wellington, have been includ-
ing many of the ‘special’ children who live here
since long before the word ‘inclusion’ became
part of the educational vocabulary. In almost
every case the inclusion has been successful.

During the last few years, people have be-
come more conscious of the benefits of
mainstreaming. There has been increasing
pressure to educate children with disabilities
in regular classrooms. A lot of the pressure
comes from parents of children with special
needs, and from lobby groups representing
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