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ABSTRACT

-
sabilities challenges traditional reliance 
on segregated education. With leader-
ship from the United Nations and an 
increasing number of nations, inclusive 
education is obtaining global impact. 
As nations begin inclusive practice, it 

-
man rights and social justice approach 
to education and disability is characte-

-
tude systems, and educational practices. 

experiencing disabilities, the emergence 

of leadership, respect for all acts of lear-
ning, broader appreciation of indivi-
dual achievement, understanding that 
all demonstrations of learning have va-
lue, realizing and accepting that regular 

-
cula, the value of collaboration among 
educators, parents, and others, and de-

change despite resistance from conser-
-

-
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Introduction
Education for learners experiencing 

disabilities is undergoing revolutionary 
-

tion model is being challenged by inclu-

learners together in regular classrooms of 
community schools is replacing full-time 
and part-time placement in segregated 

-
ners drive this revolution, though social 
justice is the primary engine of change. 

-

a snail’s pace in still others. 

-
-

lues of inclusive education pointed out by 
researchers such as Bunch and Finnegan 

-
ted Nations and its associated bodies, 

-
rence for inclusive education over special 

-
ted strongly to admission of learners ex-
periencing disabilities into education sys-

their typical peers. Visionary leaders 
realize this contribution, but realize as 

-
-

tive in both academic and social spheres. 

approach has served its purpose. UNES-
CO signaled need for socially just change 
in education in the Salamanca Statement 
of 1994.

-
sential to human dignity and to the exer-
cise and enjoyment of human rights.

We believe and proclaim that …regu-

-

-

-

a rights-based approach to inclusive pro-
gramming and core human rights obliga-

of education and rights as meaning edu-

the need for the inclusive education um-
brella to cover both the dominant group 

-
the

perception of what human rights really means 
in practice is by and large not clear to most 
practitioners and especially planners and de-
cision-makers in the Ministries of Education. 
In addition, there is not yet an explicit accep-
tance of using human rights as a framework 
in the policy and planning process” -
ll, 2005: 2).

-
-

to support the special education appro-

Education in the province of Ontario, 
Canada, for instance, in a recent resour-
ce manual distributed across the provin-
ce (Education for All, 2005), states seven 
principles for educating learners expe-

positive educational change in the area 
-

ciples articulated.

– All students can succeed.

-
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connected means of meeting the lear-
ning productivity needs of any group 
of students.

– Successful instructional practices are 
founded on evidence-based research 
tempered by experience.

-
cators for a student’s literacy and nu-
meracy development.

– Classroom teachers need the support of 
the larger community to create a lear-
ning environment that supports stu-

– Fairness is not sameness.

-
-

tands the principles of inclusive educa-
tion, not because the Ministry supports 
inclusion, but because it has decided 

governments and educators are caught 

expense of human rights and social jus-
tice for learners experiencing disabilities. 

practical barriers to change daunting and 

all learners.

Despite the reluctance of Ontario and 
other jurisdictions to embrace the cha-

national, provincial, state, and local edu-

many places one might visit to learn about 

planned and implemented. Change may 

may mean that teachers must approach 
-

rently. But there are lessons to be learned 

inclusion in education and have accepted 
the challenge of change.

had opportunities to visit and learn about 

-

-

inclusion is being put into practice, and 

-
-
-

introduce inclusion or to reject it and stay 

-
ces are the tools teachers and administra-
tors employ as they initiate inclusion in 
their classrooms and schools, or as they 

1. A questing attitude

-

-

special education model on learners, tea-
chers, schools, families, and communities. 
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-
-

-
-

-

parents than among school administra-
tors, teachers, teacher educators, and 

segregation on their children much more 
clearly than do others, and they see the 

parents is a lesson for educators in itself. 

of these other groups beginning to ques-
tion the special education model and co-

educators and parents came together in 

1960s, an entire school system moved to 

-

-
tend the regular classrooms of her or his 

-

the great majority of Ontario school sys-
-

ms understand the arguments advanced 
for change to inclusion, they, led by the 
Ministry of Education, have opted to con-

-
cators, parents, and governments came to-

-

-
sabilities, have moved schools and class-
rooms across Canada to become islands 
of inclusion in a sea of special education 

My experience is that those parents, 
educators, people experiencing disability, 
and others impress the vision and value 
of inclusive change on governments and 

change increases. Where parents, educa-
tors, and others do not press for change, 
governments and school systems see no 
need to move from the status quo. 

-

-
-

ter the lives of all children is the central 
agent of change. As Mahatma Gandhi, a 
great leader, said:

“We must be the change we wish to see”.

2. Leadership

-

-
lized learners in education is universally 

-
ve change in education.
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With regard to inclusive education, lea-
ders have appeared across Canada, but 

occurs. When leaders share their ideas 
-

ders arise. Leaders encourage leadership 
in others. Leaders expect leadership po-
tential in others. Leaders see leadership 
in teachers, parents, other professionals, 
and in students. Leadership stimulates 

-
ders have made no bones about the 
values they see in inclusion, the expec-
tations they have for teachers, and the 
admiration and trust they have for pa-

leaders have done their best to provide 
needed supports, schools and school 
systems have responded. Schools and 
school systems have responded even 

unavailable, as long as personal leader-
ship existed. Concrete supports are ne-
cessary, but not as necessary as personal 
support from colleagues, administrators, 
and others.

as much in education as in any other area. 
Despite this challenge, more and more 

of young teachers, parents, other profes-

leadership by individuals has been appa-

-
cation is in the air and leaders for that 
change are emerging. 

-
dership is both a personal issue and a pro-
fessional necessity. Educators, parents, 

governments must be of the same mind 
if inclusive education for those experien-

Many in Canada learned this lesson, but 

the value of a human rights, social justice 
approach to education and disability.

-
med:

Speech accepting the Democratic 
Presidential nomination

3. Respect

-
pect for all of humanity. Such respect is 
not a characteristic to be found to any 

-
ger have conquered and demeaned the 

-

-

recently that progress has been made in 

have some experience, the progress being 
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made in these areas may be less than in 
Canada, but change in Canada is occu-

education is respect for others despite di-

of people experiencing disability. Even 

group of learners has been granted only 
grudging access to education. A strong 
sign of disrespect in education for learners 
experiencing disabilities is the continued 
dominance of the special education mo-

experiencing disabilities are not conside-

their able-bodied peers?

-

in segregated environments, there might 
be an argument for continuing the spe-

over the last quarter century indicates 
that learners experiencing disability re-
ach higher levels of academic and social 

-
hip. While not all studies have replicated 

of disability, the trend is that inclusive 
education is found to be more academi-

-

higher achievement is not the base of spe-

segregation of some learners still a fact in 
-

dence of change to inclusion?

-

a personal quality or trait, or something 

considered as a manifestation of a perso-

Where inclusive education is successful 
in Canada a particular type of respect is 

-
ning in the regular classrooms of the na-
tion.

Where inclusive education is successful, 
-
-

re learning occurs for any individual.

Where inclusive education is success-

their roles and contributions.

Where inclusive education is success-
ful, human rights, student rights, are res-
pected.

Where inclusive education is successful in 
Canada or other nations, respect is a uniting 
element. Where one does not give respect 
and others do not perceive respect, human 
rights and social justice are more than elu-
sive. Respect in education for all others is 

too, is a lesson not yet learned by all.

“Democracy arises out of the notion 

(Aristotle)

4. Achievement

Achievement means to accomplish so-

-
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achieves in terms of mastering the cu-
rriculum at a certain rate. Learners are 

meritorious on a personal and individual 
level, but against its amount in compari-

-
demic and social achievement is appro-

-
pect only for those learning the most is 
not a lesson that schools should teach in 
democratic societies.

-

achievement is regarded by teachers and 
school administrators is almost a litmus 

-
pported to master as much of the curricu-

and learning more. Every act of achieve-

into their learning than do many other 
-

-

to another based on speed and amount of 

many learners experiencing disability are 
separated from their peers and placed in 

values learning, supports every learner 
in achieving as much as possible, and un-

underlying inclusive education.

-

everyone in their learning does not dimi-

learning goes on, sometimes unexpecte-
dly so, for all learners. As noted earlier, 
it is increasingly apparent that students 

-

every bit as important in life. 

“Much learning does not teach un-

On the Universe

5. Learning is learning

is true to such a degree for some educators 
and some governments that they believe 

-

considered learners by amount of curri-
culum mastered over a set period of time. 

-
dents because they do not learn as rapidly 

-
sabilities in most school systems. 

Where inclusive education in Canada 

accepted as true learners, true learners at 
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modestly than most, also, is still learning, 

Where inclusive education is succe-
ssful, an individual level of learning is 

-
ner and not to be dismissed. All learning 
has value. All learners have value. When 
leadership values all acts of learning, all 
learners are supported and encouraged 
to learn as best they can. Learning is lear-
ning. Not a race. Not a competition. Not 

to laurel leaves.

Dallas on November 22, 1963 contained 
this thought:

“Leadership and learning are indis-

6. Teaching is teaching

-

-

of the special education model are special 
schools, special classes, special teachers, 
and special methods. 

-

inclusion, is that teaching is teaching. 

to teach all learners, though the system 

-

-

alter the speed of teaching for some lear-

may need to provide more auditory or vi-
-

ve parents, volunteers or other students. 

-
ded for inclusive education. Support from 
specialist teachers may be needed for 

supportive resources, both personnel and 

-

that the regular classroom teacher can 
accept responsibility for all students. 

-
pports the teacher in doing this success-

teachers need to collaborate are specially 
prepared teachers. At times their support 

Nevertheless, it is the ordinary teacher, 
teaching inclusively in an ordinary clas-
sroom from universally accessible curri-

-

The Education of Henry Adams
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7. Universal access to 
curriculum

Nations have embraced, as never befo-
re, the notion that the curriculum must be 
sacrosanct. Content must be set, learning 

-
quired to ensure that all students meet 

failed to meet the expectations could ex-
pect to have their presence in a regular 

tests are considered poor schools and the 
-

rences, such as socio-economic status or 

is not English, among schools 

-
pported by development of a four level 

-

from mastery to minimal competency. All 

-
me content in basically the same manner. 

learning has proven an excellent support 
for the special education model.

Where inclusion has succeeded in Cana-
-

-
line is that students in the same classroom 

can learn together, though they may be at 

-
rricula are designed for universal access for 

learning, need to achieve the highest level 
of personal achievement is not dismissed. 

-
-

cial education approach, it seems that the 
-

value inclusion of all learners are turning 

instruction based on these concepts for all 
-

-

Preamble 
Charter of the United Nations.

8. Collaboration

A foundation stone of inclusive practice 
is on collaboration among all players in 
education: teachers, specialist teachers, pa-
rents, supporting disciplines, and even the 

-
ning, and if they all have a part to play.

has been more of a theoretical concept 

-
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ce from others. Parents, to a large degree, 
have been seen as interlopers in schools. 

thought schools may give the opposite 
impression in public discussion. Support 

outside of school hours or in special edu-
-

-
ted groups outside the regular classroom. 

-
pport system available to learners having 

from player has been lessening in school 
systems supporting the special education 
model over recent years, but not in any 

-
de is not yet common amongst Canadian 
educators, though rhetoric abounds.

among educators, parents, other disci-
plines, and students in support of all 

-

support system for learners experiencing 
-

ration is not perfect in inclusive schools. 

-

Where the lesson of British poet John 
Donne that “No man is an island, entire to 
itself; every man is a piece of the continent, a 
part of the main -
nada, collaboration has been part of the 
process, and the roots of inclusion have 

9. Determination

Determination is a quality not unique to Ca-
-

-

-

actively support those teaching their 
child, and to accept responsibility for 
stimulation at home.

-
mined to help as much as they could.

-
ned to create school environments 
conducive to learning by all.

determined to learn. 

-

and others must be determined to impro-
ve the learning of all students.

-

The Greek View of Life

10. Get started

intent is translated into action.



R E V I S TA  E D U C A C I Ó N  I N C LU S I VA  N . º  1

101

and challenges of inclusion on many occasio-
-

undisputed value, could not happen in their 

-
ded, certainly could not be included due to 

-

and others put aside reservations and 
-

someone deciding to get started and then 

-

-

and social justice, in everyone. 
“A journey of a thousand miles must 

Lao-tzu. The Way of Lao-tzu
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